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Abstract

Computer-Supported Collaborative Learning (CSCL) is recognized as an effective methodology for fostering social
interaction mediated by technology in ways that potentially trigger learning. The successful implementation of CSCL
hinges on factors such as the scripting mechanics for activity sequencing proposed by Collaborative Learning Flow
Patterns (CLFP). Yet, research in CSCL scripts has not studied if CLFPs achieves the so-called notion of “flow
experience,” defined as an optimal state in which individuals are engaged and absorbed in an activity. This study
proposes an approach to measure flow in the case of the Pyramid CLFP and studies the factors that influence the
flow experience in the PyramidApp tool. The study tests a model that uses analysis of the Flow Short Scale and
data logs. The findings show that there is a relationship between factors such as the speed of individual contributions
and active participation in groups with the flow experience. Notably, the quantity of participation does not exhibit a
discernible impact on the flow. The study emphasizes the interest of the modelled factors and the proposed
approach for learning analytics to understand the flow experience in CLFP implementations.

Notes for Practice

e  Our study examines the factors that influence students’ flow experience (or deep engagement) during
collaborative learning activities, specifically in the Pyramid CLFP. Using a backwards stepwise
regression model, it identifies efficient individual contributions (submission speed), effective peer
review processes (rating speed), and high-quality group discussion as key factors that significantly
enhance the flow experience.

e The study finds that the quantity of participation, as indicated by the number of characters in a
collaborative editor, does not have a significant impact on the flow experience. This confirms the
expectation that the quality of participation is more crucial in facilitating flow experiences in
collaborative learning activities.

e The findings of this study contribute both to the practical aspects of designing engaging collaborative
learning activities and to the theoretical understanding of the flow experience in educational contexts.
The results emphasize specific factors that could be promoted or should be monitored towards more
immersive and satisfying learning experiences. As expected, rich social interaction leads to flow while
guantity in participation does not. Interestingly, speed in individual submissions, but not speed in peer
review submissions, is shown to be an indicator of flow.
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1. Introduction

The incorporation of educational methodologies into digital environments has highlighted collaborative learning as a tool for
achieving meaningful learning. Recognized for its effectiveness in fostering discussion and participation, collaborative online
learning has proved its ability to facilitate learning experiences, surpassing the traditional classroom discussion and
empowering students to own their learning (Barkley et al., 2014; Scager et al., 2016; Theophilou et al., 2024). Notably, the
importance of collaborative online learning is underscored by its ability to promote active engagement and knowledge creation
(Qureshi et al., 2023). However, the successful implementation of collaborative online activities relies on factors such as those
influencing the activity’s flow patterns (Amarasinghe et al., 2021; Patel et al., 2012).

The concept of the flow experience, as introduced by Csikszentmihalyi (1990), refers to an individual’s perceived state
of optimal experience, in which learners are deeply engaged and absorbed in an activity. This notion of flow holds significant
relevance within collaborative online learning environments, as it has been recognized to enhance learning outcomes (Buil et
al., 2019), increase motivation (Boudreau et al., 2020), and improve overall satisfaction (Lee et al., 2019).

It is crucial to distinguish between this psychological concept of flow and another usage of the term in the context of
collaborative learning: the “flow” in Collaborative Learning Flow Patterns (CLFPs). While Csikszentmihalyi’s flow refers to
a learner’s subjective state of optimal engagement, in CLFPs, “flow” denotes a structured sequence or pattern of collaborative
learning activities. CLFPs are designed to orchestrate these activities in a way that potentially fosters effective collaboration
and social interaction mediated by technology (Hernandez-Leo et al., 2005a).

As technology continues to evolve, shaping learner motivation, researchers are increasingly exploring strategies that
promote psychological flow experiences to enhance online learning environments (Gao et al., 2019; Dogan et al., 2022). Yet,
it is critical to understand that this experiential flow is a complex construct, interacting dynamically with various aspects of
the learning environment, including the structured activity sequences in CLFPs. Although CLFPs are not designed to directly
target an individual’s psychological flow state, the way they organize activities (their structured flow) can significantly impact
the factors that either facilitate or impede learners in achieving these states of optimal engagement. Among various CLFPs in
online learning, the Pyramid pattern stands out for fostering active learning, knowledge construction, and problem-solving
skills. Its multilayered collaborative structure encourages a hierarchical exchange of ideas, with each layer building upon the
insights of the previous one, facilitating a comprehensive exploration of the subject matter (Hernandez-Leo et al., 2005b).
The pyramid pattern shares similarities with certain game mechanics as participants advance through progressively more
complex levels, gaining deeper understanding and mastery (Lobo-Quintero & Hernandez-Leo, 2020). The structure of the
pyramid pattern provides a scaffolded framework that not only supports the acquisition of domain-specific knowledge but
also nurtures critical thinking skills (Kloos & Alario-Hoyos, 2021).

Despite its potential benefits, there is a lack of understanding on how to effectively measure the flow experience within
CSCL scripts and CLFPs. Current research has focused on measures using self-reported questionnaires, software logs,
interaction traces (i.e., activity heatmaps), and even physiological measures (Choe et al., 2015; de Manzano et al., 2010;
Jackson & Marsh, 1996; Jackson & Eklund, 2002). However, there is still a gap in the research regarding the effective
measurement of the flow experience within collaborative learning scenarios with scripting mechanics, such as those in the
Pyramid CLFP. More specifically, there is a need for research on how to measure the flow experience within this framework
to fully understand its impact and effectiveness in collaborative learning environments. Therefore, this paper aims to address
this research gap by investigating our main research question:

e RQL: To what extent are the features of the Pyramid CLFP related to the flow experience?

To answer this question, two sub-research questions need to be answered:

e SRQ1: How can the flow experience be measured in the context of CLFP implementations, such as in
PyramidApp?
e sRQ2: Which factors in Pyramid CLFP activities contribute more to a flow experience?

The present study introduces an approach to measure the flow experience in the Pyramid CLFP specifically within the
context of the PyramidApp tool (Manathunga & Hernandez-Leo, 2018). The PyramidApp tool is a digital platform designed
to facilitate and support collaborative learning when structured according to the Pyramid CLFP, which also shares common
scripting mechanics with other CLFPs (activity sequence, changing group formation across the sequence of activities, peer
review, knowledge building). The platform offers an opportunity to capture the flow experience through its data logs and user
interactions, offering learning analytics that help us to understand student performance and actions during collaborative online
activities. By incorporating measurements obtained from student experience and data logs, the study tests a model to determine
the factors that influence the flow experience in the collaborative online tool PyramidApp.

The structure of this paper is as follows. Section 2 describes the theoretical background of the flow experience, Pyramid
CLFP, and existing approaches for measuring flow extracted from the literature. Section 3 describes the methodology of the
study, measurements and data analysis. Section 4 presents the results. Finally, the discussion and conclusions are presented
in Sections 5 and 6.
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2. Background

2.1.The Flow Experience in Education

The concept of flow was introduced to define an “optimal experience,” a type of situation wherein individuals achieve an
optimal state during a certain activity in which the mind becomes effortlessly focused and engaged (Csikszentmihalyi, 1975).
According to Mahnke et al. (2014), absorption and fluency constitute the two principal components of the flow experience.
While, absorption entails profound concentration on the task, blocking out irrelevant stimuli and giving rise to various
phenomena (i.e., time dissociation, loss of self-reflection, and loss of self-consciousness), fluency is characterized as the sense
derived from a smoothly executed action, wherein knowledge of each step leads to continuous activity that, as a whole, appears
guided by inner logic (i.e., thoughts and movements occur automatically; Rheinberg, 2008).

While flow experience has primarily been investigated in individual performers (Abuhamdeh, 2020; Sanjamsai &
Phukao, 2018), there is a growing interest in studying the quality of flow in social circumstances. Specifically, researchers
have shown significant interest in exploring group flow experiences (Sawyer, 2007, 2015; Pels et al., 2018). The shift towards
examining flow within social contexts recognizes the dynamic interplay between individuals within a group setting and the
potential amplification or attenuation of flow states (Hackert et al., 2023). This evolving emphasis on group flow not only
enriches the comprehension of optimal experiences within collaborative environments but also promotes the development of
strategies and interventions aimed at fostering positive group learning dynamics.

Sawyer (2007) defines group flow as “an optimal collective experience that occurs when members develop a feeling of
mutual trust and empathy, in which individual intentions harmonize with those of the group.” According to Van den Hout et
al. (2016), group flow creates a state at the group level where all participating team members are entirely immersed in their
common activity, working intuitively and synergistically towards a shared goal, thereby increasing team effectiveness,
productivity, and performance.

In the educational context, the concept of group flow is characterized by a sense of enjoyment derived from achieving
realistic goals and overcoming challenges inherent to the learning process (Csikszentmihalyi & Csikszentmihalyi, 1988;
Cesari et al., 2021). Extensive research consistently demonstrates that experiences of flow are closely tied to heightened
motivation, improved learning outcomes, and increased satisfaction within educational settings (Engeser & Rheinberg, 2008;
Shernoff et al., 2003). This phenomenon holds relevance for engagement and optimal learning experiences across diverse
fields, encompassing both formal education and adult learning contexts (Heutte et al., 2021). Furthermore, the theory of flow
has found application in gamified learning environments, underscoring its significance in the design of learning experiences
and human development (Vann & Tawfik, 2020).

Educators and researchers alike have delved into strategies to promote flow in educational settings, recognizing its role
in motivating learners and enriching their educational experiences (Csikszentmihalyi & Larson, 2014). The benefits of
attaining a state of flow during the learning process have been explored across various contexts. For example, Hamari et al.
(2016) identified a positive correlation between flow and engagement in student learning, particularly in the context of game-
based learning. Concurrently, Klein et al. (2010) observed that the experience of flow significantly influences student
perceptions of learning and overall satisfaction.

Understanding and applying the concept of group flow is crucial for improving teamwork, creativity, and overall
performance in collective efforts. In the context of collaborative learning, incorporating group flow principles fosters a strong
sense of unity and shared purpose among participants. When learners experience group flow, the collaborative learning
process becomes more efficient and engaging. Identifying and leveraging the elements that contribute to group flow can lead
to the design of effective strategies for enhancing collaborative online learning experiences, ultimately resulting in improved
outcomes and a more enriching educational environment.

2.2.Assessing the Flow Experience in Pyramid CLFPs
CLFPs are topic-independent structures of potentially effective scripted sequences of learning activities that can be adapted
to multiple educational scenarios (Hernandez-Leo et al., 2005a). These patterns are designed to facilitate effective
collaboration by providing guidance on sequencing learning tasks, defining roles and responsibilities, and supporting group
formation (Hernandez-Leo et al., 2005a; Dillenbourg & Tchounikine, 2007). CLFPs prestructure collaboration in a manner
that promotes productive interactions, enhancing the potential effectiveness of the educational situation (Jermann et al., 2004).
This, in turn, fosters individual participation, accountability, and balanced positive interdependence. Other examples of CLFPs
are the Jigsaw and Think-Pair-Share (Hernandez-Leo et al., 2010). Moreover, CLFPs are broadly accepted patterns describing
structures for Computer-Supported Collaborative Learning (CSCL) scripts. CLFPs, and CSCL scripts, share common
collaboration mechanics, such as group formation, peer review, sequence of (individual and collaborative) activities, changes
in group formation across activities (Dillenbourg & Hong, 2008).

Among the various CLFPs, the Pyramid pattern has been recognized for its efficacy in promoting active learning,
knowledge construction, and problem-solving skills through its multilayered collaborative structure (Hernandez-Leo et al.,
2006). The Pyramid CLFP is typically employed for addressing complex problems that lack a specific solution, requiring
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participants to gradually reach a consensus (Hernandez-Leo et al., 2005b). In the Pyramid CLFP, learners are initially
organized into small groups, collaborating to complete a task or solve a problem. As the activity progresses, these groups are
combined to form larger teams, compelling learners to integrate their individual contributions and collaborate on developing
a more intricate solution (Dillenbourg & Tchounikine, 2007). Moreover, the Pyramid pattern fosters individual participation,
accountability, and balanced positive interdependence, resulting in desired positive behaviours in the learning process
(Manathunga & Hernandez-Leo, 2018).

Several methods have been employed to assess the flow experience. Some of the most common approaches include
measuring it with instruments such as self-report questionnaires where individuals reflect on their subjective experiences and
provide ratings or responses related to the key components of flow (Jackson & Marsh, 1996; Jackson & Eklund, 2002; Choe
et al., 2015). Other approaches have included physiological assessments, like examining heart rate variability and brainwave
patterns, providing objective insights into the physiological indicators linked to the state of flow (de Manzano et al., 2010;
Wang & Hsu, 2014). However, other approaches — such as the combination of data that capture both student perceptions and
interactions within educational software — have remained less explored (Van Schaik et al., 2012; Hou & Keng, 2021).

An initial exploration focused on the combination of different sources of data can be found in some recent works. For
example, Oliveira et al. (2021) analyzed behaviour data and its correlation with the flow encountered by students identifying
a series of indicators to predict students’ flow experience (i.e., speed and frequency of actions, time to complete the tasks,
active viewing). Building upon this foundation, in their subsequent research (Oliveira et al., 2022), they employed structural
equation modelling to discern how the speed of student actions serves as a predictor for the flow experience. Parallelly, using
similar indicators, Ford and Bryan-Kinns (2022) examined student interactions with a musical composition platform,
employing logs and video recordings to discern patterns of engagement and flow. Additionally, Semerci and Goularas (2021)
introduced a novel approach to evaluating student flow states within educational systems. Utilizing student grades and
interactions, the study employed activity heatmaps and deep neural networks in an e-learning environment to meticulously
calculate and understand the dynamics of their flow states. Table 1 presents a description of the studies, including insights
into the learning analytics indicators employed to gauge the flow state in students.

Table 1. Flow Indicators from the Literature

Indicator Description Source

e Speed of student actions in the system The paper discusses how to predict student Oliveira et al.

o Frequency of student actions flow experiences through behaviour data in (2021)

e Active time in the system gamified learning environments.

e Time used to finish a step/mission

e Total unique session views

e Active time in the system The paper extends the previous work and, Oliveira et al.

e Number of completed missions using structural equation modelling, identifies (2022)

o Number of completed tasks possibilities to predict student flow experiences

e Number of wrong tasks through the speed of student actions.

e Average response time

o Interactions with the platform By analyzing the interactions of students with a Ford and

e Time used to complete an activity musical composition platform using logs and Bryan-Kinns
Active time in the system video recordings, the authors identified (2022)

engagement/flow patterns.

e Total time spent The authors proposed a new method for Semerci and

o Time spent actively evaluating the flow state of students in Goularas

e Number of mouse clicks educational systems. The study used student (2021)

e Mouse movement paths grades and interactions using activity heatmaps

and deep neural networks in an e-learning
environment to calculate their flow states.

While current approaches to measure the flow experience have different advantages, including the contrasting of self-

reports with data logs, the versatility of these methods in capturing different types of measurements, and the time-and-cost-
effective evaluation (Oliveira et al., 2021), there is still a need for more comprehensive and context-specific methodologies,
measurement and indicators to assess the flow experience in collaborative learning environments, such as those scripted
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according to well-known CLFPs such as the Pyramid pattern. Validated scales to measure flow, such as the Flow Short Scale
(Rheinberg et al., 2003), when triangulated with learning analytics measurements (data logs) aligned with the context of the
study (CSCL mechanics in PyramidApp), offer an opportunity to improve existing flow analytics in this context of study.
The present study, therefore, aimed to address this research gap by exploring how the flow experience can be measured
in the context of the PyramidApp platform (Manathunga & Hernandez-Leo, 2018). To achieve this, the study tests a model
that combines the measurement of student flow states through a validated scale and the CLFP-aligned objective indicators
about learner actions in the platform to determine the factors that influence the flow experience in a CLFP specific context.

3. Methodology

3.1. Study Design and Sample

PyramidApp served as the primary research environment in the present study. We therefore designed the study to investigate
the flow experience and determine the influencing factors in this platform. The data was collected from three PyramidApp
activities with the same task, conducted in three different courses, along with self-reports of students using the PyramidApp.
The Pyramid activities took place in already-formed groups during the ordinary classes. The dataset compiled the responses
from 69 students (11 males, 58 females; Mage = 19.15; SD = 1.38) who completed the Pyramid activity and delivered the self-
report questionnaire (Flow Short Scale, FSS, Section 3.3). All participants whose data is considered in the dataset were
informed about the activity and consented to participate in the study according to the research protocol approved by the ethics
committee of the institution completing this research.

3.2. Materials: PyramidApp

PyramidApp is a web-based system that incorporates a Pyramid CLFP-based approach to the creation and deployment of
educational activities in both traditional and remote learning settings (Manathunga & Hernandez-Leo, 2018). The system
provides a platform for teachers to design activities and for students to carry them out. Within the PyramidApp enactment
tool, individual students are able to submit their responses to the assigned tasks and engage in preliminary discussions in small
groups. A common option is agreed upon and subsequently propagated to larger groups at higher levels. These groups
deliberate and ultimately reach a consensus on one or a few options at the global level. The tool encompasses an option
submission space, a rating mechanism that facilitates the consensus-building process, and an integrated space for discussion
(Figure 1).
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The PyramidApp breaks down collaboration into multiple stages, allowing students to provide answers to a problem
through collaborative interaction. In the first phase, students are given an assignment for which they must come up with an
individual answer. After the initial individual submission, the system divides the students into small groups so they can view
and grade each other’s responses. In the following step, referred to as the answer improving stage, students are requested to
talk and discuss in order to come up with a better response as a group. Following this stage, the students are divided into larger
groups by the system so they can vote on the best responses and continue to discuss and debate until the task is completed.
The user interface has been designed for both mobile and desktop screens to allow students to participate from their own
devices.

PyramidApp provides an opportunity to capture the flow experience through its data logs and user interactions. The
application generates data logs that capture learner interactions and behaviours in the form of metrics on each one of the
phases, storing the result of the individual submission, the different submissions scores generated by each student, the chat
records, and the number of characters in the collaborative editor, along with the time of each one of these interactions. This
information is instrumental in assessing the occurrence of flow experiences within the context of collaborative learning.

3.3.Instruments and Measures

The study approach combined self-report measurement and data logs to provide a better understanding of the flow experience
within Pyramid CFLP. The self-report measurement involved administering a questionnaire to users to capture their
perceptions of flow, while the data logs recorded PyramidApp activity. The analysis of these assessments and logs facilitated
the construction of flow indicators, which subsequently defined the main variables.

3.3.1. Self-Report Measurement: The Rheinberg Flow Short Scale (FSS)

The FSS (Table 2) consists of ten items assessing two essential dimensions crucial to the flow experience: Fluency of
Performance and Absorption by Activity. Fluency of Performance gauges the ease and smoothness with which tasks are
executed during learning activities, while Absorption by Activity measures the extent of immersion and focus reported by
participants. The FSS also includes two additional dimensions, Challenge and Anxiety, evaluated through four questions to
assess the perceived difficulty and stress experienced during the learning process. Respondents use a Likert scale ranging from
1 (strongly disagree) to 7 (strongly agree) to rate each item, providing a structured approach that facilitates a better
understanding of subjective experiences related to the flow phenomenon.

Table 2. The Flow Short Scale (FSS) Dimensions and Items

Dimension Items
Fluency | feel just the right amount of challenge

I do not notice time passing

I am totally absorbed in what | am doing

I am completely lost in thought

My thoughts/activities run fluidly and smoothly
Absorption I have no difficulty concentrating

My mind is completely clear

The right thoughts/movements occur of their own accord

I know what | have to do each step of the way

| feel that | have everything under control

Challenge For me personally, the current demands are (Too low - Too high)

Anxiety Something important to me is at stake here
I must not make any mistakes here
I am worried about failing
Source: Rheinberg et al. (2003)

3.3.2. Data Logs

To complement the measurement obtained through the FSS, the study also incorporated the analysis of data logs from

PyramidApp. The data logs were extracted for each PyramidApp phase and observed as the following learning analytics:
Submission speed: This measurement involved the assessment of the ratio between the length of a student’s answer and

the time taken to formulate an answer measured since the start of the individual phase. By accounting for both speed and

length, this metric offers insights into the engagement levels of individual students during the initial phase of the activity,

providing information about the efficiency in formulating the first individual submission.
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Rating speed: This metric captured the ratio between the length in characters of answers evaluated by students and the
time spent on the evaluation process. The measurement served as an indicator of student engagement during the rating phase,
offering insights into their attention levels and commitment to the assessment process.

Quantity of participation: This measurement saw the participation of each student in the collaborative creation of the
answer by observing the number of characters in the collaborative editor in the group task phase, collected as quantitative
measurement. The number of characters for the three activities was counted N = 634, Mean by student = 12.431.

Chat interaction: This indicator was reflected in the number of messages in the group chat by each student, reflecting
the student’s active participation and their willingness to share thoughts and negotiate ideas with peers. The measurement was
collected as quantitative measurement. During the three activities, N = 1567 messages were exchanged between the students,
Mean by student = 12.431.

Quality of discussion: This measurement evaluated the score of the messages exchanged during the group discussion,
providing insight into the depth of the conversation and the degree to which students collaborate effectively. This variable
was qualitative. More details about its processing are explained in the data analysis section.

3.4.Data Collection

The study was conducted as a workshop activity in three different Public Relations courses. To ensure a consistent and efficient
measurement of flow experiences in PyramidApp, the data collection followed a structured procedure. Figure 2 displays the
overall procedure.

: : ‘ @

@ @ @ ®
Individual Answer rating Group task Rheinberg Short
task Flow scale
Individual Peer - Quality of Discussion

Interaction A - Chat interaction
Reviewing - Quantity of Participation

Figure 2. Procedure and variables collected.

A two-level pyramid activity was designed to bring discussion about “the consequences of unbalanced media policies”
(a topic appropriate for the class). As part of the initial level, students completed individual tasks. First, they submitted their
individual answers to an initial question, aiming to encourage initial reflection and critical thinking on the topic. After
submitting their answers, students were instructed to read and rate some of their peers’ answers assigned by PyramidApp.
This step was designed to expose students to diverse perspectives and ideas on the topic, fostering a sense of connection and
mutual understanding among participants. Following the rating phase, students proceeded to the second level. As part of the
second stage, students were randomly assigned by the software to small groups (four to five students per group) to discuss
their individual answers and peer-reviewed responses. The goal was to encourage collaborative dialogue and negotiation as
groups worked together to formulate a new, shared answer based on their collective understanding and insights.

The entire pyramid activity, including individual tasks, peer reviews, and group discussions, was designed to take
approximately 15 minutes. This time constraint was intended to maintain a balance between the challenge of the task and the
skills of the students, which is a critical aspect of the flow experience (Csikszentmihalyi, 1990). Once students have completed
the Pyramid activity, they were asked to respond to the Rheinberg survey, reporting their perceptions of flow and related
experiences during their engagement with PyramidApp. Each student was given an anonymous username (a.k.a. unique ID)
to match their PyramidApp data with their corresponding questionnaire.

3.5.Data Analysis

Once the data collection was completed, we proceeded to create a dataset. The compiled dataset combined two distinct types
of data: self-reports and data logs. The FSS measurement facilitated the calculation of the dependent variable (flow
experience), while the PyramidApp data logs were instrumental in analyzing the independent variables (Influencing Factors).
Subsequently, we conducted preliminary analysis to establish variables for model testing. Figure 3 displays a summary of the
pipeline of the data analysis process, including the statistical tests to validate the model.
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Following the protocol outlined by Rheinberg et al. (2003), the flow experience was calculated (Table 3) assessing the
average value of the “fluency” and “absorption” dimensions. The data analysis showed that the variable “fluency” had a mean
value of 4.147 and a standard deviation of 0.676, indicating moderate to high levels of task ease and progression among the
participants. “Absorption,” measuring the level of concentration and engrossment in the task, had a mean value of 4.234 with
a standard deviation of 0.796. The “anxiety” dimension, representing feelings of stress or nervousness, showed a mean of
3.782 and a relatively high standard deviation of 1.416, implying varied levels of anxiety across the participants. The
“challenge” dimension, which measures perceived task difficulty and effort, recorded a mean score of 4.367 and a standard

deviation of 0.950, indicating that most participants found the task moderately challenging.

The histograms of these variables show the distribution of the responses (see Figure 4).

Table 3. Results from the Flow Short Scale

Variable Mean Standard Deviation
Fluency 4.147 0.676
Absorption 4.234 0.796
Anxiety 3.782 1.416
Challenge 4.367 0.950
Flow 4191 0.545
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Regarding the objective measurement, we extracted and cleaned the logs generated by the PyramidApp tool to build the
variables: 1) submission speed, 2) rating speed, 3) quality of discussion, 4) chat interaction, 5) quality of participation.
Quantitative variables (1 to 4) underwent processing as specified in the measurement specifications (Section 3.3). While for
the quality of discussion, we quantitatively determined the score of chat messages through a content analysis of all messages
exchanged by the students (N = 1567). This step followed the approach proposed by Velamazan et al. (2022). The developed
scoring system allocates a score of 0.1 to messages in positive subcategories, 0.5 to those featuring light humour/jokes, and
penalizes messages in the spam/negative jokes subcategory with a value of —0.1 (refer to Table 4). Given the informal and
unrestrained nature of the chat messages, the categorization process needed manual assessment. Moreover, each message was
not only examined individually but also within the broader context of the conversation. For instance, a message initially
considered a joke might be reclassified as spam if repeated frequently. Additionally, some messages presented a blend of
content and social-emotional elements, such as combining feedback with humour or a joke. The first and the second author
performed a classification of the messages, assigning each message to a specific subcategory. To measure the inter-rater
reliability of the coding system, the calculation of Cronbach’s Alpha was used and returned an average value of 0.82.

Table 4. Categories for Chat Messages

Category Subcategory Flow score Reference
Cognitive and 1 Ideas/proposals 0.1 Adapted from
content-related van Aalst
categories 2 Feedback/answers 0.1 (2009)

3 Questions/doubts 0.1
Social and 4 Support of the team 0.1 Adapted from
emotional Jérvenoja et al.
categories 5 Regulation of behaviour 0.1 (2017) and

. Néaykki et al.
6 Humour and jokes 0.05 (2014)

7 Wasting time, spam, distractions, or negative jokes  -0.1
8 Greetings 0.1

9 Uncategorized 0

Once the data from the different measurements was processed, we proceeded to construct and validate the model. To
determine the presence of multicollinearity among the independent variables, a variance inflation factor (VIF) analysis was
performed (Table 5). The VIF values obtained indicated no significant multicollinearity between the independent variables,
as all VIF values excluding the constant were below the threshold value of five (Kim, 2019). This validates that the variables
can be included in the regression analysis without causing issues related to multicollinearity.

Table 5. Results of the VIF Analysis

Feature VIF

Const 6.928
Submission speed 1.197
Rating speed 1.135
Quantity of participation 1.099
Chat interaction 1.662
Quality in discussion 1.591
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After assuring that the collinearity between variables was not significant, a backward stepwise regression analysis was
performed; this analysis started with all candidate variables and tested them for statistical significance in the regression,
deleting any insignificant variable (p-value > 0.05).

A backward stepwise regression analysis was conducted with flow as the dependent variable and the independent
variables of submission speed, rating speed, quantity of participation, chat interaction, and quality in discussion. Multiple
linear regression methods such as the backward stepwise regression are common statistical techniques used in educational
research (EImore & Woehlke, 1996) and have been previously used in studies related to analyzing the flow experience
(Sillaots & Jesmin, 2016; Moral-Bofill et al., 2023). Finally, to test the performance of the model, a 5-fold cross-validation
and a Breusch-Pagan test were conducted.

4. Results

The backward stepwise regression analysis (Table 6) revealed a statistically significant model (Prob F-statistic: 1.14e-18),
with an adjusted R? of 0.836. This finding suggests that four variables (submission speed, rating speed, quantity of
participation, and quality of participation) account for approximately 83% of the variance in flow among the sampled
individuals. The variable chat interaction was discarded due to its high p-value = 0.203 and negative coefficient = —0.008.

Additionally, the regression results indicate that quality in discussion and submission speed had a significant positive
effect on the flow experience during the Pyramid activities (p = 0.026 and p = 0.001 respectively). Looking at the regression
coefficients, a change in one unit in the quality in discussion will increase the mean value of the flow variable by 1.407 while
a change in one unit in the submission speed will increase the mean value of the flow variable by 0.740.

The variable rating speed (p = 0.001) with a coefficient of 0.014 shows a limited or minimal effect on the flow; however,
future studies could further explore the relation of this variable with the flow experience. Finally, the variable quantity of
participation was not statistically significant (p = 0.085) with a low coefficient (0.015).

Table 6. Results of the Backward Stepwise Regression Analysis
Dep. variable flow
Model ordinary least squares
Adj. R-squared 0.836
F-statistics 65.84

Variable Coefficient p-value
Submission speed 0.740 p<0.01
Rating speed 0.014 p<0.01
Quantity of participation 0.015 p>0.05
Quality in discussion 1.407 p<0.05
Chat interaction -0.008 p>0.05

To assess the performance of the model, we computed the root-mean-square error (RMSE) of the backward stepwise
regression. The RMSE is a commonly used metric that quantifies the average discrepancy between the predicted values of a
model and the actual observed values. A lower RMSE indicates a better fit of the model to the data. For our particular model,
the resulting RMSE was determined to be 0.528. Given that the flow experience was measured on a scale from 0 to 7, this
RMSE indicates that the model’s predictions are reasonably close to the actual values, suggesting a good fit. Moreover, to
ensure the stability and generalizability of the model, a 5-fold cross-validation was conducted, yielding an average RMSE of
0.569. Cross-validation evaluates the performance of a predictive model on new, unseen data, providing a more reliable
estimate of its predictive accuracy. The reasonable RMSE values obtained, both from the initial model and the cross-validation,
support the use of the identified variables (individual interaction, peer reviewing, quality of discussion, and quantity of
participation) as appropriate predictors or indicators of the flow experience in the context of this study. This reasoning
highlights the robustness of our model and the relevance of the selected variables in predicting the flow experience, thereby
validating our methodological approach and findings.

Following the evaluation of the model, we built the residual plot for the K-fold OLS model (Figure 5). Following the
criteria of Tsai et al. (1998), the residual plot showed a random scattering of points around the horizontal line at y = 0,
suggesting that the model’s errors were evenly distributed and had constant variance. This pattern indicates that the
assumptions of homoscedasticity and linearity were reasonably met by the model. The absence of any noticeable trends or
patterns in the plot suggests that the model adequately captured the underlying relationship between the predictor variables
and the dependent variable “flow” (Tsai et al., 1998).
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Figure 5. Residual plot of the 5-fold cross-validation.

Additionally, a Breusch-Pagan test (also known as the Cook-Weisherg test) was used to check for heteroskedasticity
(nonconstant variance of the errors). The test is based on the idea that if the variance of the errors is not constant, there should
be a systematic relationship between the residuals and the predicted values.

The test uses the following null and alternative hypotheses:

¢ Null Hypothesis (H0): Homoscedasticity is present (the residuals are distributed with equal variance)
e Alternative Hypothesis (HA): Heteroscedasticity is present (the residuals are not distributed with equal variance)

If the p-value of the test is less than some significance level (i.e., p = 0.05) then we reject the null hypothesis and conclude
that heteroscedasticity is present in the regression model.
The results of the Breusch-Pagan test were as follows:

e LM Statistic: 3.882

e LM-Test p-value: 0.422
e F-Statistic: 0.950

e F-Test p-value: 0.443

In this case, both p-values (0.422 and 0.443) were greater than the significance level of 0.05. This means that the null
hypothesis (Homoscedasticity is present so the residuals are distributed with equal variance) cannot be rejected, and it can be
concluded that there is not enough evidence to suggest that the errors have nonconstant variance (heteroskedasticity) in the
model.

The partial regression plot (Figure 6) displays the relationship between each predictor variable and the dependent variable
“flow” while controlling for the effects of other predictor variables. The plots reveal positive but small slopes for the predictor
variables, indicating that they have a weak but positive association with flow experience. This supports the notion that these
variables are relevant in predicting flow experience, although their individual contributions to the model might be limited.
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Figure 6. Partial regression plot showing the relationship between each predictor variable and the dependent variable flow.

The plot for the constant term demonstrates a well-distributed pattern of points, which suggests that the model
appropriately captures the overall mean of the flow experience. The absence of any noticeable trends or patterns in this plot
further corroborates the notion that the assumptions of linearity and homoscedasticity are reasonably met by the model. To
compare the results with other techniques, principal component regression (PCR) analysis was performed with four principal
components. The average RMSE for the four-component PCR model was 0.516, slightly lower than the backward stepwise
regression model.

5. Discussion

In this study we explore the relationship between Pyramid CLFP features and learners’ flow experience. Our findings provide
evidence that such a relationship indeed exists. By integrating self-reports from the Flow Short Scale with data logs from
PyramidApp, we propose an approach to measuring flow in CLFP contexts, offering a more holistic and accurate assessment.

Our analysis pinpoints which Pyramid CLFP features contribute most to a flow experience. Notably, efficient individual
contributions emerged as the strongest predictor, suggesting that activities balancing individual challenge with skill level are
crucial for creating this kind of experience. Additionally, effective peer review processes and high-quality group discussions
were identified as significant contributors, highlighting the importance of constructive social interactions in the Pyramid

pattern’s higher levels.
These findings stress the importance of fostering an environment that strikes an optimal balance between challenge and
skill level for individual learners. The strong link between efficient individual contributions and flow aligns with
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Csikszentmihalyi’s notion of this balance. Consequently, educators should carefully design individual activities and prompts
that provide appropriate challenges, allowing learners to engage deeply without inducing frustration or boredom.

Furthermore, the significance of effective peer reviews and high-quality group discussions emphasizes the value of
promoting constructive peer interactions. To support flow experiences in collaborative contexts, instructors should implement
strategies that encourage active participation, respectful feedback exchanges, and thoughtful idea negotiation. This could
involve providing clear peer review guidelines, facilitating structured discussions, and fostering an environment of mutual
respect. Incorporating tools that enable seamless communication within collaborative platforms can further enrich these
interactions.

Importantly, our results stress focusing on the quality, not just quantity, of social interactions. This insight has significant
implications for developing collaborative learning technologies and designing educational strategies seeking (psychological)
flow experiences. Educators and designers should prioritize features that foster meaningful peer-to-peer interactions,
constructive feedback, and in-depth discussions, moving beyond mere participation metrics.

This study makes several significant contributions to the CSCL field. Theoretically, it extends our understanding of how
specific CLFP features, particularly in the Pyramid pattern, relate to learner flow experiences. The findings show that certain
features enabling efficient individual work and fostering rich group interactions are key flow predictors, enriching our
comprehension of the interplay between collaborative structures and psychological states. These findings correspond with the
Self Determination Theory (SDT; Ryan & Deci, 2000), which states that autonomy, competence, and relatedness are
fundamental psychological needs that, when satisfied, lead to enhanced self-motivation and mental health. In our study, the
balance between challenge and skill in individual tasks supports competence, while high-quality group interactions foster
relatedness.

Practically, our findings translate into evidence-based guidelines for designing engaging collaborative environments. By
identifying balanced individual challenges, constructive peer interactions, and rich social dialogues as flow contributors, the
study provides strategies for crafting collaborative learning experiences that deeply engage learners. These guidelines are
useful in the context of PyramidApp, where some of the previous studies have focused on learning outcomes. For example,
Amarasinghe et al. (2021) showed PyramidApp’s effectiveness in facilitating learning gains among students. Furthermore,
integrating these guidelines can enhance PyramidApp (and similar CSCL scripting tools) to foster an immersive learning
experience that encourages the development of the flow state.

In sum, this work significantly advances CSCL by bridging CLFPs with the psychological flow experience. In line with
Qureshi et al. (2023), the insights from this study reshape how we conceive and design collaborative spaces, prioritizing not
just structural efficiency but learner engagement. As online collaboration becomes increasingly central to education and
professional life, these findings will guide the creation of environments that are deeply engaging, motivating, and satisfying
for all participants.

6. Conclusion

This study aimed to propose an approach to measure flow in the context of the Pyramid CLFP and to investigate the factors
that influence the flow experience in CSCL scripts, such as those implementing the Pyramid CLFP through the PyramidApp
tool. By incorporating the assessment of student experience and the analysis of data logs, the study captured the complexity
of flow, providing a list of factors that influence the flow experience in PyramidApp.

The obtained results from a backward stepwise regression model showed that factors such as the speed of individual
contributions, effective peer-review processes, and thoughtful discussions can enhance the flow experience. However, the
effect of speed in peer reviewing is low, and notably, the quantity of participation did not exhibit a discernible impact on the
flow.

The study emphasizes the interest of the modelled factors and the proposed approach for learning analytics to understand
the flow experience in CLFP implementations. The findings contribute both to the practical aspects of designing engaging
collaborative learning activities and to the empirical understanding of the flow experience in educational contexts.

Furthermore, this research offers methodological contributions by proposing an approach that combines self-reports and
data logs, providing a comprehensive and context-specific methodology for assessing the flow experience in collaborative
learning scenarios. This approach can inform future research efforts in this domain, promoting a more holistic understanding
of the factors influencing flow states in technology-mediated collaborative learning environments.

While this study has limitations that should be addressed in future research, such as exploring diverse educational
environments and expanding the findings to other collaborative learning contexts, it provides valuable insights and
recommendations for educators, instructional designers, and researchers alike. By prioritizing features and activities that foster
meaningful interactions, constructive feedback exchanges, and in-depth discussions, collaborative learning experiences can
be designed to enhance the potential for flow states, ultimately resulting in more immersive, satisfying, and potentially
effective learning outcomes.

ISSN 1929-7750 (online). The Journal of Learning Analytics works under a Creative Commons License (CC BY 4.0)

118



JOURNAL OF LEARNINGANAEYTICS e 0

Declaration of Conflicting Interest
The authors declared no potential conflicts of interest with respect to the research, authorship, and/or publication of this article.

Funding

This work was supported by the National Research Agency of the Spanish Ministry (PID2020-112584RB-C33/MICIN/AEI/
10.13039/501100011033, CEX2021-001195-M), Volkswagen Stiftung (grant number Courage 95 566) and the Department
of Research and Universities of the Government of Catalonia (SGR 00930). D. Hernandez-Leo (Serra Hunter) acknowledges
the support by ICREA under the ICREA Academia programme.

References

Abuhamdeh, S. (2020). Investigating the “flow” experience: Key conceptual and operational issues. Frontiers in
Psychology, 11, 158. https://doi.org/10.3389/fpsyq.2020.00158

Amarasinghe, 1., Hernandez-Leo, D., Theophilou, E., Roberto Sanchez Reina, J., Quintero, R. A. L. (2021). Learning gains
in Pyramid computer-supported collaboration scripts: Factors and implications for design. In D. Herndndez-Leo, R.
Hishiyama, G. Zurita, B. Weyers, A. Nolte, & H. Ogata (Eds.), Collaboration technologies and social computing (pp.
35-50). Springer Cham. https://doi.org/10.1007/978-3-030-85071-5_3

Barkley, E. F., Major, C. H., & Cross, K. P. (2014). Collaborative learning techniques: A handbook for college faculty (2nd
ed.). Jossey-Bass.

Boudreau, P., Mackenzie, S. H., & Hodge, K. (2020). Flow states in adventure recreation: A systematic review and thematic
synthesis. Psychology of Sport and Exercise, 46, 101611. https://doi.org/10.1016/j.psychsport.2019.101611

Buil, I., Catalan, S., & Martinez, E. (2019). The influence of flow on learning outcomes: An empirical study on the use of
clickers. British Journal of Educational Technology, 50(1), 428-439. https://doi.org/10.1111/bjet.12561

Cesari, V., Galgani, B., Gemignani, A., & Menicucci, D. (2021). Enhancing qualities of consciousness during online
learning via multisensory interactions. Behavioral Sciences, 11(5), 57. https://doi.org/10.3390/bs11050057

Choe, K., Kang, Y., Seo, B. S., & Yang, B. (2015). Experiences of learning flow among Korean adolescents. Learning and
Individual Differences, 39, 180-185. https://doi.org/10.1016/j.lindif.2015.03.012

Csikszentmihalyi, M. (1975). Beyond boredom and anxiety. Jossey-Bass.

Csikszentmihalyi, M. (1990). Flow: The psychology of optimal experience. Harper & Row.

Csikszentmihalyi, M., & Csikszentmihalyi, I. S. (Eds.). (1988). Optimal experience: Psychological studies of flow in
consciousness. Cambridge University Press.

Csikszentmihalyi, M., & Larson, R. (2014). Flow and the foundations of positive psychology (Vol. 10, pp. 978-994).
Dordrecht: Springer.

de Manzano, O., Theorell, T., Harmat, L., & Ullén, F. (2010). The psychophysiology of flow during piano playing. Emotion,
10(3), 301-311. https://doi.org/10.1037/a0018432

Dillenbourg, P., & Hong, F. (2008). The mechanics of CSCL macro scripts. International Journal of Computer-Supported
Collaborative Learning, 3(1), 5-23. https://doi.org/10.1007/s11412-007-9033-1

Dillenbourg, P., & Tchounikine, P. (2007). Flexibility in macro-scripts for computer-supported collaborative learning.
Journal of Computer Assisted Learning, 23(1), 1-13. https://doi.org/10.1111/j.1365-2729.2007.00191.x

Dogan, D., Demir, O., & Tiiziin, H. (2022). Exploring the role of situational flow experience in learning through design in
3D multi-user virtual environments. International Journal of Technology and Design Education, 32(4), 2217-2237.
https://doi.org/10.1007/s10798-021-09680-8

Elmore, P. B., & Woehlke, P. L. (1996). Research methods employed in American Educational Research Journal,
Educational Researcher, and Review of Educational Research from 1978 to 1995. 1996 AERA Annual Meeting, 8-12
April 1996, New York, NY, USA. American Educational Research Association.

Engeser, S., & Rheinberg, F. (2008). Flow, performance and moderators of challenge-skill balance. Motivation and
Emotion, 32(3), 158-172. https://doi.org/10.1007/s11031-008-9102-4

Ford, C., & Bryan-Kinns, N. (2022). Identifying engagement in children’s interaction whilst composing digital music at
home. Proceedings of the 14th Conference on Creativity and Cognition (C&C °22), 20-23 June 2022, Venice, Italy
(pp. 443-456). ACM Press. https://doi.org/10.1145/3527927.3532794

Gao, B., Wan, Q., Chang, T., & Huang, R. (2019). A framework of learning activity design for flow experience in smart
learning environment. In M. Chang, E. Popescu, Kinshuk, N.-S. Chen, M. Jemni, R. Huang, J. M. Spector, & D. G.
Sampson (Eds.), Foundations and trends in smart learning: Proceedings of the 2019 International Conference on
Smart Learning Environments (pp. 5-14). Springer Singapore. https://doi.org/10.1007/978-981-13-6908-7_2

Hackert, B., Lumma, A.-L., Raettig, T., Berger, B., & Weger, U. (2023). Towards a re-conceptualization of flow in social
contexts. Journal for the Theory of Social Behaviour, 53(1), 100-125. https://doi.org/10.1111/jtsb.12362

ISSN 1929-7750 (online). The Journal of Learning Analytics works under a Creative Commons License (CC BY 4.0)
119


https://psycnet.apa.org/doi/10.3389/fpsyg.2020.00158
https://doi.org/10.1007/978-3-030-85071-5_3
https://doi.org/10.1016/j.psychsport.2019.101611
https://doi.org/10.1111/bjet.12561
https://doi.org/10.3390/bs11050057
https://doi.org/10.1016/j.lindif.2015.03.012
https://doi.org/10.1037/a0018432
https://doi.org/10.1007/s11412-007-9033-1
https://doi.org/10.1111/j.1365-2729.2007.00191.x
https://doi.org/10.1007/s10798-021-09680-8
https://doi.org/10.1007/s11031-008-9102-4
https://doi.org/10.1145/3527927.3532794
https://doi.org/10.1007/978-981-13-6908-7_2
https://doi.org/10.1111/jtsb.12362

JOURNAL OF LEARNING/ANABWTICSIE i SELAR

Hamari, J., Shernoff, D. J., Rowe, E., Coller, B., Asbell-Clarke, J., & Edwards, T. (2016). Challenging games help students
learn: An empirical study on engagement, flow and immersion in game-based learning. Computers in Human
Behavior, 54, 170-179. https://doi.org/10.1016/j.chb.2015.07.045

Hernandez-Leo, D., Dimitriadis, Y., Asensio-Pérez, J. I., Villasclaras-Fernandez, E. D., JorrinAbellan, I. M., Ruiz-Requies,
I., & Rubia-Avi, B. (2006). COLLAGE: A collaborative learning design editor based on patterns. Journal of
Educational Technology and Society, 9(1), 58-71. http://hdl.handle.net/10230/5939

Herndndez-Leo, D., Asensio-Pérez, J. |., & Dimitriadis, Y. (2005a). Computational representation of collaborative learning
flow patterns using IMS learning design. Educational Technology & Society, 8(4), 75-89.
https://www.jstor.org/stable/jeductechsoci.8.4.75

Hernéndez-Leo, D., Aseniso-Pérez, J. ., Dimitriadis, Y., Bote-Lorenzo, M. L., Jorrin-Abellan, 1. M., & Villasclaras-
Fernandez, E. D. (2005b). Reusing IMS-LD formalized best practices in collaborative learning structuring. Advanced
Technology for Learning, 2(3), 223-232.

Herndndez-Leo, D., Asensio-Pérez, J. |., Dimitriadis, Y., & Villasclaras-Fernandez, E. D. (2010). Generating CSCL scripts:
From a conceptual model of pattern languages to the design of real scripts. In P. Goodyear & S. Retalis (Eds.),
Technology-enhanced learning: Design patterns and pattern languages (pp. 49-64). Sense Publishers.
https://doi.org/10.1163/9789460910623 004

Heutte, J., Fenouillet, F., Martin-Krumm, C., Gute, G., Raes, A., Gute, D., Bachelet, R., & Csikszentmihalyi, M. (2021).
Optimal experience in adult learning: Conception and validation of the flow in education scale (EduFlow-2).
Frontiers in Psychology, 12, 828027. https://doi.org/10.3389/fpsyq.2021.828027

Hou, H.-T., & Keng, S.-H. (2021). A dual-scaffolding framework integrating peer-scaffolding and cognitive-scaffolding for
an augmented reality-based educational board game: An analysis of learners’ collective flow state and collaborative
learning behavioral patterns. Journal of Educational Computing Research, 59(3), 547-573.
https://doi.org/10.1177/0735633120969409

Jackson, S. A., & Marsh, H. W. (1996). Development and validation of a scale to measure optimal experience: The Flow
State Scale. Journal of Sport and Exercise Psychology, 18(1), 17-35. https://doi.org/10.1123/jsep.18.1.17

Jackson, S. A., & Eklund, R. C. (2002). Assessing flow in physical activity: The Flow State Scale-2 and Dispositional Flow
Scale-2. Journal of Sport and Exercise Psychology, 24(2), 133-150. https://doi.org/10.1123/jsep.24.2.133

Jérvenoja, H., Jarveld, S., & Malmberg, J. (2017). Supporting groups’ emotion and motivation regulation during
collaborative learning. Learning and Instruction, 70, 101090. https://doi.org/10.1016/j.learninstruc.2017.11.004

Jermann, P., Soller, A., & Lesgold, A. (2004). Computer software support for CSCL. In J.-W. Strijbos, P. A. Kirschner, &
R. L. Martens (Eds.), What we know about CSCL: And implementing it in higher education (pp. 141-166). Springer
Dordrecht. https://doi.org/10.1007/1-4020-7921-4 6

Kim, J. H. (2019). Multicollinearity and misleading statistical results. Korean Journal of Anesthesiology, 72(6), 558-569.
https://doi.org/10.4097/kja.19087

Klein, B. D., Rossin, D., Guo, Y. M., & Ro, Y. K. (2010). An examination of the effects of flow on learning in a graduate
level introductory operations management course. Journal of Education for Business, 85(5), 292-298.
https://doi.org/10.1080/08832320903449600

Kloos, C. D., & Alario-Hoyos, C. (2021). Educational pyramids aligned: Bloom’s taxonomy, the DigCompEdu framework
and instructional designs. 2021 World Engineering Education Forum/Global Engineering Deans Council
(WEEF/GEDC), 15-18 November 2021, Madrid, Spain (pp. 110-117). IEEE.
https://doi.org/10.1109/WEEF/GEDC53299.2021.9657335

Lee, H., Kim, J., & Bae, I. (2019). A research on the mediating role of flow experience between involvement and
satisfaction-focus on leisure satisfaction for university students. International Journal of Recent Technology and
Engineering, 8(2S6), 27-30. http://www.doi.org/10.35940/ijrte.B1006.0782S619

Lobo-Quintero, R., & Hernandez-Leo, D. (2020). An analysis of the game mechanics and learning analytics behind Pyramid
collaboration scripts. In M. Scheffel, N. Dowell, S. Joksimovi¢, & G. Siemens (Eds.), Companion Proceedings of the
11th International Learning Analytics and Knowledge Conference (LAK’21), 12-16 April 2021, Online (pp. 224—
236). SOLAR. https://www.solaresearch.org/core/lak20-companion-proceedings/

Mahnke, R., Benlian, A., & Hess, T. (2014). Flow experience in information systems research: Revisiting its
conceptualization, conditions, and effects. Proceedings of the 2014 International Conference on Information Systems
(ICIS 2014), 14-17 December 2014, Aukland, New Zealand. Association for Information Systems.
https://doi.org/10.13140/2.1.4852.0486

Manathunga, K., & Hernandez-Leo, D. (2018). Authoring and enactment of mobile pyramid-based collaborative learning
activities. British Journal of Educational Technology, 49(2), 262-275. https://doi.org/10.1111/bjet.12588

Moral-Bofill, L., de la Llave, A. L., & Pérez-Llantada, M. C. (2023). Predictors of flow state in performing musicians: An
analysis with the logistic regression method. Frontiers in Psychology, 14, 1271829.
https://doi.org/10.3389%2Ffpsyq.2023.1271829

ISSN 1929-7750 (online). The Journal of Learning Analytics works under a Creative Commons License (CC BY 4.0)

120


https://doi.org/10.1016/j.chb.2015.07.045
http://hdl.handle.net/10230/5939
https://www.jstor.org/stable/jeductechsoci.8.4.75
https://doi.org/10.1163/9789460910623_004
https://doi.org/10.3389/fpsyg.2021.828027
https://doi.org/10.1177/0735633120969409
https://doi.org/10.1123/jsep.18.1.17
https://doi.org/10.1123/jsep.24.2.133
https://doi.org/10.1016/j.learninstruc.2017.11.004
https://doi.org/10.1007/1-4020-7921-4_6
https://doi.org/10.4097/kja.19087
https://doi.org/10.1080/08832320903449600
https://doi.org/10.1109/WEEF/GEDC53299.2021.9657335
http://www.doi.org/10.35940/ijrte.B1006.0782S619
https://www.solaresearch.org/core/lak20-companion-proceedings/
https://doi.org/10.13140/2.1.4852.0486
https://doi.org/10.1111/bjet.12588
https://doi.org/10.3389%2Ffpsyg.2023.1271829

Naykki, P., Jarveld, S., Kirschner, P. A., & Jarvenoja, H. (2014). Socio-emotional conflict in collaborative learning: A
process-oriented case study in a higher education context. International Journal of Educational Research, 68, 1-14.
https://doi.org/10.1016/j.ijer.2014.07.001

Oliveira, W., Tendrio, K., Hamari, J., Pastushenko, O., & Isotani, S. (2021). Predicting students’ flow experience through
behavior data in gamified educational systems. Smart Learning Environments, 8(1), 30.
https://doi.org/10.1186/s40561-021-00175-6

Oliveira, W., Tendrio, K., Hamari, J., & Isotani, S. (2022). The relationship between students’ flow experience and their
behavior data in gamified educational systems. Proceedings of the 55th Hawaii International Conference on System
Sciences, 3—7 January 2022, Virtual (pp. 64—73). University of Hawaii at Manoa.
https://doi.org/10.24251/hicss.2022.008

Patel, H., Pettitt, M., & Wilson, J. R. (2012). Factors of collaborative working: A framework for a collaboration model.
Applied Ergonomics, 43(1), 1-26. https://doi.org/10.1016/j.apergo.2011.04.009

Pels, F., Kleinert, J., & Mennigen, F. (2018). Group flow: A scoping review of definitions, theoretical approaches, measures
and findings. PLoS One, 13(12), e0210117. https://doi.org/10.1371/journal.pone.0210117

Qureshi, M. A., Khaskheli, A., Qureshi, J. A., Raza, S. A., & Yousufi, S. Q. (2023). Factors affecting students’ learning
performance through collaborative learning and engagement. Interactive Learning Environments, 31(4), 2371-2391.
https://doi.org/10.1080/10494820.2021.1884386

Rheinberg, F., Vollmeyer, R., & Engeser, S. (2003). Die erfassung des flow-erlebens [Capturing the flow experience]. In J.
Stiensmeier-Pelste & F. Rheinberg (Eds.), Diagnostik von motivation und selstkonzept [Diagnosics of motivation and
self-concept] (pp. 261-279). Hogrefe. https://publishup.uni-potsdam.de/opus4-
ubp/frontdoor/deliver/index/docld/551/file/Rheinberg_ErfassungFlow Erleben_mitAnhangFKS.pdf

Ryan, R. M., & Deci, E. L. (2000). Self-determination theory and the facilitation of intrinsic motivation, social development,
and well-being. American Psychologist, 55(1), 68—78. https://doi.org/10.1037/0003-066X.55.1.68

Sanjamsai, S., & Phukao, D. (2018). Flow experience in computer game playing among Thai university students. Kasetsart
Journal of Social Sciences, 39(2), 175-182. https://doi.org/10.1016/j.kjss.2018.03.003

Scager, K., Boonstra, J., Peeters, T., Vulperhorst, J., & Wiegant, F. (2016). Collaborative learning in higher education:
Evoking positive interdependence. CBE-Life Sciences Education, 15(4), ar69. https://doi.org/10.1187%2Fcbe.16-07-
0219

Sawyer, K. (2007). Improvisation and teaching. Critical Studies in Improvisation/Etudes critiques en improvisation, 3(2).
https://doi.org/10.21083/csieci.v3i2.380

Sawyer, K. (2015). Group flow and group genius. NAMTA Journal, 40(3), 29-52. http://eric.ed.gov/?id=EJ1077079

Semerci, Y. C., & Goularas, D. (2021). Evaluation of students’ flow state in an e-learning environment through activity and
performance using deep learning techniques. Journal of Educational Computing Research, 59(5), 960-987.
https://doi.org/10.1177/0735633120979836

Shernoff, D. J., Csikszentmihalyi, M., Schneider, B., & Shernoff, E. S. (2003). Student engagement in high school
classrooms from the perspective of flow theory. School Psychology Quarterly, 18(2), 158-176.
https://doi.org/10.1521/scpq.18.2.158.21860

Sillaots, M., & Jesmin, T. (2016). Multiple regression analysis: Refinement of the model of flow. In T. Connolly & L. Boyle
(Eds.), Proceedings of the 10th European Conference on Games Based Learning (ECGBL 2016), 6-7 October 2016,
Paisley, Scotland, UK (pp. 609—-616). Academic Conferences and Publishing International Ltd.

Theophilou, E., Sanchez-Reina, R., Hernandez-Leo, D., Odakura, V., Amarasinghe, |., & Lobo-Quintero, R. (2024). The
effect of a group awareness tool in synchronous online discussions: Studying participation, quality and balance.
Behaviour & Information Technology, 43(6), 1149-1163. https://doi.org/10.1080/0144929X.2023.2200543

Tsai, C.-L., Cai, Z., & Wu, X. (1998). The examination of residual plots. Statistica Sinica, 8(2), 445-465.
https://www.jstor.org/stable/24306502

Van Aalst, J. (2009). Distinguishing knowledge-sharing, knowledge-construction, and knowledge-creation discourses.
International Journal of Computer-Supported Collaborative Learning, 4(3), 259-287. https://doi.org/10.1007/s11412-
009-9069-5

Van den Hout, J. J., Davis, O. C., & Walrave, B. (2016). The application of team flow theory. Flow experience: Empirical
research and applications, 233-247. https://doi.org/10.1007/978-3-319-28634-1 15

van Schaik, P., Martin, S., & Vallance, M. (2012). Measuring flow experience in an immersive virtual environment for
collaborative learning. Journal of Computer Assisted Learning, 28(4), 350-365. https://doi.org/10.1111/j.1365-
2729.2011.00455.x

Vann, S. W., & Tawfik, A. A. (2020). Flow theory and learning experience design in gamified learning environments. In M.
Schmidt, A. A. Tawfik, I. Jahnke, & Y. Earnshaw (Eds.), Learner and user experience research: An introduction for
the field of learning design & technology (pp. 87-103). EdTech Books. https://doi.org/10.59668/36

ISSN 1929-7750 (online). The Journal of Learning Analytics works under a Creative Commons License (CC BY 4.0)

121


https://doi.org/10.1016/j.ijer.2014.07.001
https://doi.org/10.1186/s40561-021-00175-6
https://doi.org/10.24251/hicss.2022.008
https://doi.org/10.1016/j.apergo.2011.04.009
https://doi.org/10.1371/journal.pone.0210117
https://doi.org/10.1080/10494820.2021.1884886
https://publishup.uni-potsdam.de/opus4-ubp/frontdoor/deliver/index/docId/551/file/Rheinberg_ErfassungFlow_Erleben_mitAnhangFKS.pdf
https://publishup.uni-potsdam.de/opus4-ubp/frontdoor/deliver/index/docId/551/file/Rheinberg_ErfassungFlow_Erleben_mitAnhangFKS.pdf
https://doi.org/10.1037/0003-066X.55.1.68
https://doi.org/10.1016/j.kjss.2018.03.003
https://doi.org/10.1187%2Fcbe.16-07-0219
https://doi.org/10.1187%2Fcbe.16-07-0219
https://doi.org/10.21083/csieci.v3i2.380
http://eric.ed.gov/?id=EJ1077079
https://doi.org/10.1177/0735633120979836
https://doi.org/10.1521/scpq.18.2.158.21860
https://doi.org/10.1080/0144929X.2023.2200543
https://www.jstor.org/stable/24306502
https://doi.org/10.1007/s11412-009-9069-5
https://doi.org/10.1007/s11412-009-9069-5
https://doi.org/10.1007/978-3-319-28634-1_15
https://doi.org/10.1111/j.1365-2729.2011.00455.x
https://doi.org/10.1111/j.1365-2729.2011.00455.x
https://doi.org/10.59668/36

JOURNAL OF LEARNING ANAEYFICS. e - SLAR

ANALYTICS RESEARCH

Velamazan, M., Santos, P., Hernandez-Leo, D., & Amarasinghe, . (2022). Student preferences and behaviour in anonymous
collaborative learning. Proceedings of the 15th International Conference on Computer-Supported Collaborative
Learning (CSCL 2022), 6-10 June 2022, Hiroshima, Japan (pp. 419-422). International Society of the Learning
Sciences. https://repository.isls.org//handle/1/8323

Wang, C.-C., & Hsu, M.-C. (2014). An exploratory study using inexpensive electroencephalography (EEG) to understand
flow experience in computer-based instruction. Information & Management, 51(7), 912-923.
https://doi.org/10.1016/j.im.2014.05.010

ISSN 1929-7750 (online). The Journal of Learning Analytics works under a Creative Commons License (CC BY 4.0)

122


https://repository.isls.org/handle/1/8323
https://doi.org/10.1016/j.im.2014.05.010

